
At community colleges and open-enrollment universities,1 most first-year students take 
placement exams in English and mathematics to determine whether they are ready for college-
level courses. Students with low scores are placed in developmental, or remedial, courses that 
may not count toward college credits. Twenty percent of students entering college nationwide, 
and over a quarter of students entering public community colleges, end up taking at least one 
developmental course.2 Historically, the overwhelming majority of these students have not 
graduated.3

But large-scale studies have indicated that these test scores misplace substantial numbers of 
students—in other words, for many students, the test score does not accurately reflect their 
ability to succeed in college-level courses.4 This fact means that many students are taking 
these courses when they do not need them, using up valuable time and money. Meanwhile, 
there may be students who need remediation but are not getting it.
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To improve placement accuracy, hundreds of colleges across the country have begun 
implementing a strategy called multiple measures assessment (MMA), a placement approach 
that uses alternative indicators including high school grade point average instead of or in 
addition to a single test score to improve placement accuracy.5 At the same time, to help 
students who have been assessed as needing developmental education complete college-level 
courses sooner, colleges are increasingly offering corequisite remediation, where students 
enroll directly in college-level courses while receiving related developmental education 
support at the same time. This support may come in the form of a separate course section 
with a different instructor or be offered in the same class with the same instructor.

Experiments evaluating the use of MMA instead of a test-based system have shown that it 
helps more students progress in college. Specifically, students bumped up from prerequisite 
developmental courses to college-level courses because of an MMA system are more 
likely to complete college-level courses than similar students assigned to developmental 
education.6 These studies, however, took place in a prerequisite remediation context—that 
is, in situations where developmental courses were required before students could enroll in 
college-level courses. Today, more and more colleges are adopting corequisite remediation in 
place of traditional sequential coursework, and some states are mandating that colleges adopt 
corequisite models.7

Both corequisite remediation and MMA have been shown to get more students into college-
level courses quickly and to help more students pass those courses.8 Indeed, colleges may 
already view corequisite remediation as the solution to the developmental placement problem 
since students receiving it are able to take college-level courses right away. But students who 
do not need corequisite support courses yet receive them may be spending extra time and 
money on them needlessly, slowing their progress in college. Meanwhile, those who do need 
corequisite remediation but do not get it may not have adequate preparation to succeed in their 
college-level courses. One strategy to better identify which students should go into corequisite 
courses is to employ MMA, but most of what is known about good MMA implementation was 
learned when prerequisite remediation was the norm. For that reason, more research on the 
state of developmental education placement and course offerings is needed, as are updated 
evidence and implementation guidance. This brief summarizes findings from two surveys that 
show both corequisite and MMA practices are on the rise nationally, making it even more 
important to understand how best to implement these two practices together. This brief also 
introduces a study that will provide rigorous evidence related to that question.

The Surveys: Assessing the Use of Multiple Measures 
Assessment and Corequisite Remediation
The Center for the Analysis of Postsecondary Readiness (CAPR) is a partnership between MDRC 
and the Community College Research Center. CAPR was established in 2014 to document 
progress in developmental education reform across the United States and to conduct rigorous 
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evaluations of the effects of innovative assessment and instructional practices on student 
success.

In early 2023, CAPR fielded a short, nationally representative survey to capture specific 
assessment and developmental course-offering changes systematically. CAPR randomly 
selected 100 community colleges from a list of all 829 public, two-year, degree-granting 
community colleges in the United States.9 The selected colleges were stratified by region of 
the country and by urban/rural character (city, suburb, town, rural area) as shown in Figure 1.10 
This brief shows changes in developmental coursework policy by comparing the results from 
this 2023 survey with a CAPR survey of colleges across the United States fielded In 2016.11

Increased Use of High School Performance Measures in Placement Systems

In the course of assisting colleges around the country to evaluate and expand MMA efforts, the 
CAPR team had noted many recent changes in developmental education policies. It appeared 
that colleges had responded to promising research related to MMA and their own need to adapt 
during the COVID-19 pandemic by incorporating high school performance into their placement 
systems. In addition, more colleges seemed to have turned to a corequisite model to try and 
address the problems with prerequisite remediation.

FIGURE 1. 100 Randomly Selected Two-Year Community Colleges by Region and Urban/Rural Character
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FIGURE 1. 100 Randomly Selected Two-Year Community Colleges by Region and Urban/Rural Character 
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The 2023 survey confirms these anecdotal observations (Table 1). More colleges are 
incorporating high school performance measures into their placement systems. In 2016, 
37 percent of two-year public colleges used indicators of high school performance in their 
placement systems in English and 41 percent did so in math. In 2023, those numbers have 
nearly doubled, with 73 percent of two-year public colleges using indicators of high school 
performance in their placement systems. (See Figure 2.)

TABLE 1. Developmental Course Policies at U.S. Community Colleges, 2023

Measure English (%) Math (%)

Placement system uses indicators of high school performance 73 73

Only prerequisite developmental courses offered 18 21

Only corequisite developmental courses offered 14 12

Both prerequisite and corequisite developmental courses offered 64 65

Neither prerequisite nor corequisite developmental courses offered 4 2

Sample size = 99

SOURCE: Data from 2023 and 2016 nationally representative surveys of two-year public colleges.

NOTE: While 100 colleges were surveyed, no data were available for one of the colleges. Data were collected and updated from February 2023 
through October 2023.

FIGURE 2. Two-Year Public Colleges Using Indicators of High School Performance 
in Their Placement Systems 2016 to 2023
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SOURCE: Data from 2023 and 2016 nationally representative surveys of two-year public colleges. Data were collected and 
updated from February 2023 through October 2023
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Increased Use of Corequisite Development Courses

There has also been growth in the number of colleges placing students in corequisite 
developmental courses, especially in math. In 2016, 56 percent of two-year public colleges 
offered corequisite developmental courses in English and 28 percent offered those courses 
in math. In the 2023 survey, 78 percent of two-year public colleges offered corequisite 
developmental courses in English and 77 percent offered corequisite courses in math (shown 
in Figure 3). These new figures represent a 22 percentage point increase in the number of 
colleges offering corequisite remediation in English and a 49 percentage point increase in the 
number of colleges offering it in math.

New MMA Research for the New Policy Context
The growth in both MMA placement systems and corequisite coursework means there is a 
need for new research on how these two practices interact. When students enter community 
college there are three main placement options: prerequisite remediation courses, college-level 
courses with a required corequisite remediation course taken at the same time, or college-level 
courses by themselves (in other words, without a corequisite requirement). Existing research 
on MMA was done in contexts where using MMA placement moved some students who would 
have been required to take prerequisite remediation directly into college-level courses.12 
Similarly, existing research on corequisite remediation was conducted in a context where 
the alternative was prerequisite remediation. In both these cases, the break from the status 
quo removed prerequisite courses, which allowed students to progress toward their degrees 
more quickly. There is not yet experimental research about the trade-offs between directly 
placing students in college-level coursework alone and requiring corequisite remediation, or 

FIGURE 3. Two-Year Public Colleges Offering Corequisite 
Developmental Courses 2016 to 2023
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on whether using MMA to place students into corequisite coursework is better than status-quo 
placement systems.

To help answer these important questions, CAPR is launching a new project in 2023 evaluating 
multiple measures in the corequisite college context. CAPR will be fielding a randomized 
controlled trial at multiple colleges that seeks to answer the question: “What are the effects of 
MMA systems in a corequisite context?”

This study will recruit up to 10 colleges from the colleges sampled for the 2023 survey. Eligible 
colleges must currently offer corequisite courses and be interested in implementing multiple 
measures for placement. The study will randomly assign students to either an MMA placement 
system or the college’s current system for placing students in corequisite developmental 
coursework. Randomization will begin in 2024, affecting students placed leading up to the fall 
2024 semester. Results will be published in 2025.

This research study will provide high-quality estimates of the effect MMA has on students’ 
academic outcomes, as well as findings about college-level implementation of MMA, students’ 
experiences, and MMA’s costs. Ultimately, this study aims to provide colleges with valuable 
information to inform both corequisite-remediation and corequisite-placement design, and to 
answer important questions arising in the field about how to use MMA to place students in the 
courses that best suit them.
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